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Self-Evaluation Summary 

Context 
Location  
A rural, smaller than average, 11-16 co-educational maintained school, located in a very small East Sussex village 
near the West Sussex border. 
 
Student Numbers 

• Struggling for numbers in 2016 and now-oversubscribed in some year groups. PAN increased from 162 to 
174 from 2022 with school intake at Year 7 in 2019 and 2020 above PAN 

• 75% of students travel to school in provided school transport 
 
Buildings 
DfE funded building project to replace the main school building nearing completion after 2 year of disruptive 
building works. 
 
About Our Students 

• Eligible to Pupil Premium Grant 11.21% (national average 27.7%) 

• Eligible for Free School Meals 9% 

• Students with EHCPs 3% (national average 3% in 2019) 

• Students with additional needs 12% (national average 14.9% in 2019) 
• 53% male and 47% female  

• EAL 0.64% (national average 17%) 

• Ethnic minority background 7.23% (national average 32%) 
 
Student Attendance 
Prior to the pandemic, attendance was higher than the national average for 4 consecutive years, rising to percentile 
38 in 2019 (perspective lite).  The school successfully narrowed the attendance gap between all students and those 
with additional needs or eligible for the pupil premium gap between 2015 and 2020 but this gap has widened again 
during the pandemic.  The school has used additional resource to once again target this area. 
 
Mobility 
For year 2019-2020 our mobility was 2%. Higher in Year 10 as students from a geographically fairly close ‘Steiner’ 
school tend to join us for GCSE years (6% 2020).  
 

Prior attainment of pupils by year group 
 



Current year 11:   79% achieved expected standard in reading compared to 74% nationally, 80% achieved expected 
standard in writing compared to 78% nationally, 70% achieved expected standard in maths compared to 77% 
nationally.  Scaled score English 105.5 (103.8 nationally). Scaled score in maths 103.1 (104 nationally) 
Current year 10: 80% achieved expected standard in reading compared to 77% nationally, 77% achieved expected 
standard in writing compared to 80% nationally, 74% achieved expected standard in maths compared to 78% 
nationally.  Scaled score English 106.1 (104.8 nationally). Scaled score in maths 102.8 (104.1 nationally) 
 
Staff Sickness Rate 
2018-2019 1.13% (0.91% teaching and 1.43% support staff) 
2019-2020 1.41% (1.19% teaching and 1.71% support staff) 
These low rates are as a result of good and considerate leadership towards staff welfare and workload.  Between 
2019-2021 no staff absence was caused by work related stress. 
 
Partnerships 

• 2x SLEs in Maths 

• Leadership of East Sussex English hub (2017 to present) and East Sussex Technology hub (2017-2020) 
• Joint leadership of East Sussex English subject leader development course (2018-2020) 

• Head Teacher member of East Sussex forum, East Sussex Strategic SEND Forum, SACRE Working Party 

• Informal partnerships to provide quality CPD annually on strategies supported by research evidence.  

• Area Group One Group: Partnerships across East Sussex Schools – working on similar priorities 

• Faculty Leader for Humanities selected for Local Authority wide cross phase literacy group 
 
Awards 

• Quality Careers mark 

• Transformational award for quality of research in teaching and learning (SSAT) 

• Learning Outside the Classroom (Silver) 

• Arts Mark (Silver) 

• Dyslexia Friendly Award across entire school 
 

 
 
 

Vision 

 
Our vision is to help all of our young people, including those with additional needs and the most able and most 
disadvantaged, to be able to be happy and play an active and successful role in the world. We want to make a 
positive difference to every young person who comes through our doors. We strive to do this through our ambitious 
taught curriculum, extensive extra-curricular opportunities and through the development of character and 
leadership.   
 
We believe the culture of the school is the foundation for ensuring learning is as good as it can be and we place 
great weight on our school values. In our classrooms we consistently emphasise ‘engagement, challenge and 
progress’ as our pillars of teaching and learning, and ‘kindness, resilience, independence and creativity’ as key 
personal development priorities.  
 
Our three main ambitious priorities are:  
 

1. To have a happy school community which offer more than just the taught curriculum and ensures all our 
young people have opportunities to develop personal qualities with ‘rich’ experiences, whist being mindful 
of the wellbeing of everyone in our ambitious school community (students, staff, families, governors).   

 
2. To do all we can to ensure all students leave the school with the best qualifications possible and are able to 

continue their education at their chosen college/apprenticeship.  
 



3. To ensure we do everything we can to improve the life chances of our most disadvantaged learners, 
including those with additional needs, by identifying their barriers to learning and the development of 
strategies to support them; this includes measuring impact of these strategies. 

 

 

Quality of Education – Intent 
 
Structure and ambition of the curriculum: (Curriculum offer) 

• Chailey School has an ambitious, relevant and appropriate curriculum for all learners with an intent which 
strongly aligns to the school visions1. The curriculum has been carefully planned by taking our school 
values, educational research, the distinctiveness of Chailey and ensuring all students have maximum 
opportunities to study a rich, broad and relevant curriculum, including opportunities beyond formal taught 
lessons. 

• The curriculum shows the commitment of leaders towards a rich and broad curriculum alongside students’ 
wellbeing, learning and preparation for life.  

• Subject curriculum areas are developing their own curriculum plans which prioritise sequencing the 
curriculum appropriately and tier 2 & 3 vocabulary essential for student progress.  

• Our KS3 is 3 years long and includes the study of 2 MFL subjects for 95% of students to ensure all students 
access a broad and rich curriculum in their first 3 years with us. 

 
The ‘full’ and rich curriculum: 

• Our KS4 curriculum enables students to continue with a rich curriculum with students able to choose 4 
additional GCSEs outside of the core curriculum. 80% of students study a MFL, and the percentage entered 
for the full English Baccalaureate is much higher than county and national averages at 2018, 2019, 2020, 
2021. In 2022 81 % will enter full English Baccalaureate.  This is a substantial increase from 46% in 2019. 

• A change of curriculum planning in 2019 means that we enable any student to enter for triple science if 
they show the interest. As a result, 36% entered triple science in 2021 with 40% currently studying for triple 
science GCSEs in 2022.  

• Students have the opportunity to study for two MFL subjects at GCSE. A decision to adapt the way this is 

offered in 2021 means it will be fully accessible to all students. In 2020 88% were entered and in 2021 85% for 
one MFL.  

• All students are able to access the full English Baccalaureate. 79% 2021. 77% 2020. Students most 
vulnerable to underachievement may not take language subject and will take three foundation subjects at 
GCSE or a course of Personalised Learning which includes extra support in English, Maths and homework.  

• All students may enter for a Level 2 Project Qualification focused on RS, and there is a compulsory KS4 RS 
course for all students. 

 
Access to the curriculum (particularly for disadvantaged and students with SEND): 

• We are ambitious for all our learners. In 2020 53% of disadvantaged learners were entered for the full 
English Baccalaureate rising to 65% in 2021. In 2022 69% will also be entered. This is well above the 
national averages of 27% and the East Sussex average of 22%.  

• Inside and outside of the formal curriculum the school is committed to supporting all students with their 
development of ‘softer’ skills. The Chailey Way provides all students with opportunities to develop skills 
throughout their 5-year journey at the school. The Chailey Award enables all students to strive for school-
based awards through a range of experiences and development of skills.  

• SEND and Disadvantaged learners all have Student Passports that identify barriers to learning and 
strategies to enable staff to meet the needs of these individual students.   

• Reading is a strong and important feature of life at Chailey School. Within the English curriculum students 
read three rich novels per year at KS3. There is timetabled ‘reading for pleasure’ English lessons where 
students talk with enthusiasm about books. Within ‘Community and Culture’ time students also regularly 
read for pleasure. The school promotes a love of reading through other activities – visits from authors, 
second-hand book sales, quizzes. 

 
1 Chailey School Curriculum Intent 

http://www.chaileyschool.org/learning-curriculum-and-support/curriculum-offer/
http://www.chaileyschool.org/media/5900/the-chailey-way-3.pdf
http://www.chaileyschool.org/media/5901/chailey-award-and-diploma-school-website-87711.pdf


• Year 9 keen readers read aloud with Year 7 students ‘reading buddies’ to promote reading. 

• Where students join Year 7 below age-related expectations, in reading there is early and impactful 
intervention planned. The strategic use of NFER data identifies small groups and individuals for a Rapid Plus 
Programme. English teachers screen all Year 7 for dyslexia. The appointment of an English specialist to lead 
intervention ensures all intervention can be planned and progress evaluated, and work is closely aligned 
with SENDCO. Lexia is planned for 3 times a week during Curriculum and Culture time, giving students 
effective early intervention.  

• Progression in reading is supported by the emphasis on reading and vocabulary, especially for the most 
disadvantaged learners, including those with additional needs, including developing students’ reading 
fluency and language comprehension within every subject. 

 
Continually adapting and improving the curriculum: 

• Innovation Teams made up of teachers on UPS ensure there is sufficient time to plan for whole school 
priorities. An example of this is the ‘dyslexia friendly innovation team’ – this group meets to discuss and 
develop dyslexia-aware strategies with colleagues from English, Maths, Science and Design and Technology.  

• Through school analysis including student and family voice, the school has been researching the issue of a 
small section of students not completing homework. As a result, planning for a homework club during 
morning Curriculum and Culture time means students are able to engage with ‘retrieval practice’ 
homework.  

• Oracy is a vital skill and has been planned within the formal curriculum through a Year 7 speaking 
competition and Year 9 debating activity within the English Curriculum. Evidence of a reduction in oracy 
competencies because of the pandemic has led to further planning for oracy. In Community and Culture 
time, each KS3 Tutor Group will have planned debating sessions delivered, supporting oracy across 
curriculum areas. There is also a planned whole school improvement strategy on oracy within the 
curriculum to address social inequalities and ensure the most disadvantaged and those with additional 
needs are able to make the best possible progress. 

• Bedrock is embedded in the English curriculum and is improving the vocabulary of all students, but 
particularly the most disadvantaged and including those with additional needs.  

• Further research and evidence on the impact of the pandemic and from neuroscience have led Chailey 
School to plan sessions in Community and Culture across the school to inform adults and students about 
the most effective ways of learning.  

• We celebrate those students with additional needs and adopt a fully inclusive approach to support 
students to make positive approach. Support is in the classroom where possible, but we also provide 
alternative courses where more appropriate e.g. Asdan foundation courses.  

• The school achieved dyslexia friendly status in June 2021: ‘You have been able to demonstrate how 
excellent practice can become a whole school approach’ (CLASS).  We are the only secondary school in East 
Sussex to achieve this. 

 
 

Quality of Education – Implementation 
 

• Teaching and Learning is highly effective across the school.  Where issues arise a mixture of support and 
competency are used to robustly tackle the issues. 

• 95% of teaching is by subject specialists, including 100% in all year groups in English, Maths, Science, MFL 
and Humanities at KS4. Where teaching is not by a subject specialist, it is always by a teacher with an 
interest or experience in teaching the subject. All non-specialists are provided with content specific 
pedagogy. 

• The curriculum in all subjects is appropriately sequenced so that end points are clear. The school has 
prioritised CPD time for pedagogical training to allow careful reflection and improvement on the curriculum 
to allow teaching and learning to be effective. The curriculum allows students to make progress, and to 
teach key concepts and tier 2 and tier 3 vocabulary effectively, ensuring students improve their use of 
language over time. This deploys educational research and thinking, from those such as Wiliams, Myatt, 
Quigley, Turner, as well as educational bodies and Ofsted research papers. 

• There are clear links to cultural capital in curriculum planning. 



• The best teaching regularly checks understanding effectively, identifies and corrects misconceptions. There 
is strong use of informal assessment in a variety of ways, including lesson starting points, flexibility in 
delivering content and enabling students to do different things to know and remember more.  

• There is an emphasis on the retrieval of prior learning in lessons. This is consistent in lessons and allows 
students to know and remember more.  

• A review of assessment at KS3 is underway and will further improve the use of formal assessments to 
provide laser-sharp focus on learning gaps and progress. It will allow the school to understand what each 
child knows, remembers and can do as well as providing data on relative performance. 

• Homework strategies have been adapted to prioritise retrieval practice and to improve language and 
vocabulary, e.g., use of Bedrock and Tassomai.  

• Regular CPD on teaching and learning, with quality assurance built into the school calendar, ensures 
teachers continue to sharpen practice. The school has learned lessons from on-line learning2 and 
improvements to teaching have included: maximising use of microsoft e.g. Teams, One-Note, SharePoint, 
Forms; developing expertise in online quizzing such as Quizziz, Nearpod. 

• Our curriculum goes beyond what is offered in the classroom and includes many further opportunities for 
‘cultural capital’ from I5O student leadership roles. 

 
 

The Quality of Education – Outcomes 
 

• We are not an exam factory. We are much more than that. We wish to develop young minds, character 
and provide experiences to ensure that all of our young people are confident and able to access the next 
steps in their educational and life journeys when they leave us.  

• We know our work on curriculum is not finished; at its heart we want to ensure that all students know 
more, understand more and remember more. Every year is important.  

• GCSE outcomes in 2019 did not reflect the quality of the curriculum and ‘normal’ outcomes at Chailey 

School: P8 was 0.04 (in 2018, it was 0.56 and well above average; in 2017 0.18 average). The outcomes 

were lower than those of previous 2 years because of poor outcomes in the ‘open bucket’ and a small 

number of student outliers.  

• Leaders are confident in the 2021 TAGs as all staff assessed against criteria with rigour. Comparisons with 

2019 are difficult because of different assessment levels, but show an improvement in line with 2018 

outcomes in most areas. 

• Compared with the published GCSE outcomes for 2019, TAGs show a considerable increase in attainment in 

English and maths combined.  The proportion of students achieving grade 4+ in English and maths rose by 

12% from 68% to 80% in 2020. There was no gender inequality.  The proportion of students achieving grade 

5+ in English and maths rose from 53% in 2019 (national average 43.2) to 59% (national average 53% 2020 

and 50.9% 2021).  

• The TAG A8 score showed an increase from the 2019 published figure from 49.2 (national average 46.7) to 

55.8 (national average 50.9).  This is due to improved attainment across nearly all subjects. In 2020 the 

gender difference was negligible.  There was a gender difference of 58 girls and 53 boys although this 

difference did not exist in 2020. 

• In 2019 17 of 22 subjects achieved above the national average for 4+., 15 subjects were above the national 

average at 5+ and 9 subjects were above the national average at 7+.   

• Our most improved subjects in 2020 were GCSE Dance, Drama, Business Studies and Food Preparation and 

Nutrition. This was a result of strong leadership. 

• The English Baccalaureate remains a strong feature of learning success at Chailey School. A strong pass in 

the English Baccalaureate has increased from 26% in 2019 to 38% in 2021. A standard pass has increased 

from 36% in 2019 to 57% in 2021.  

• In 2018 the school was very disappointed with the GCSE maths results and as a result a maths action plan 

was drawn up.  As a result of strong leadership maths results improved in 2019 and have remained strong 

since. 

 
2 Remote and Blended Learning – Chailey School’s journey 



• In 2021 attainment was strongest in German, DT, Triple science, English Language and music. 

• Subjects where attainment is less positive are Food Technology and French, although when looking at 

subject residuals Food Technology appears much stronger. 

• We are ambitious for all learners and full entry to the full English Baccalaureate remains a strength of the 

school at above 70% each year since 2019. The national average for Ebacc entry was 38.7% in 2021, down 

from 40% in 2019. 

 

Progress of students in other years 

• From September 2021, we will be using Baseline tests at KS3 in English, maths and Science to 

provide a clearer starting point. 

• In order to track progress more effectively, students’ performance in Ebacc subjects (term 3 and 

5) will be rank ordered across KS3. 

• Assessments will require students to revise work from the previous term / year.  This will result in 

deep learning and be better preparation for GCSEs. 

• Assessment data will be used to adjust the curriculum and analyse relative performance between 

subjects and classes. 

 
Our focus on the disadvantaged and students with SEND 

 

• We are ambitious for all our learners. 

• In 2019 a number of disadvantaged students did not attend school, by removing these outliers P8 improves 

-0.55 from –0.65. 

• Student destinations for students with additional needs were positive in 2020 with 100% SEND students in 

full time education or employment.  

• EBACC entries for disadvantaged learners have risen from 21% in 2019 to 65% in 2021. This remains again 

at 65% for 2022.  

• Attainment 8 for disadvantaged learners rose from 31.48 in 2019 to 45 in 2021 

• We have increased the proportion of disadvantaged learners achieving a grade 4+ in English and maths 

from 25% in 2019 to 60% in 2021. The proportion achieving a 5+ in this measure was 17% in 2019 rising to 

40% in 2021 

• All Chailey staff work very hard to support our students with EHCPs and Student Passports; we are very 

pleased that in 2021 all of our disadvantaged students and those with additional needs were able to 

transfer to appropriate college places/apprenticeships.  

 

Journeys, destinations, interventions and literacy: 

• Our latest destination data from 2017/2018 shows 96% staying in education, compared to the East Sussex 
average of 93% and national average of 94%. 95% of our most disadvantaged learners remained in 
education.  

• Where the school has seen concerning results (e.g., Maths in 2018), rapid interventions have seen 
immediate and sustained improvement.3 

• Outcomes are not limited to GCSE results but about personal development, careers and life outside the 
classroom: in 2021 the school had 6 students with EHCPs finish their 5-year Chailey journey. All have been 
supported to have confidence to step positively into their next stages of education. 

• Literacy Intervention across the school is very good (sometimes outstanding) at recognising need and 
putting in place impactful literacy sessions. (See literacy intervention report: September 2021.)  Over 100 
Year 11 students received GCSE English/ English Literature support through specialist revision sessions 
designed to close the gaps in their learning following school closures and prepare them for their revised 
GCSE exams.  In English Language:92% achieved a Level 4 or higher, 80% achieving Level 5+, 33% gained a 
Level 7 or higher. In English Literature:84% achieved a Level 4 +, 67% Level 5+, 23% achieved a Level 7 or 
higher. This constitutes a significant improvement on the predictions made at the mid-year point and 

 
3Maths Improvement Plan 



suggests that despite the pandemic our Year 11 students’ performance compared favourably with previous 
year groups.  

• Bedrock Vocabulary 2020-21: The average increase in attainment for all students was 21%.  The average 
increase was +19% for PPG students and +19% for SEND.  

• Students read fluently in all subjects, and intervention with reading is effective.  Rapid Plus Reading 
intervention:  62% of the 39 students who have followed the reading scheme improved their reading age 
by at least 6 months in the first round. Of these 39 students 25 (64%) chose to attend the online follow up 
sessions during C&C, reflecting their engagement with the reading scheme and its impact on their attitude 
to reading.  

• CLASS awarded Chailey Dyslexia-Friendly School Status in June. Chailey is the first and only East Sussex 
secondary school to receive this award. CLASS commented that provision for dyslexic learners at Chailey is 
“trail-blazing” and that “... any dyslexic child would be lucky to come to this school.” 

• Mathematical concepts are taught well. The adoption of a new scheme of learning from September 2019 
means there is improved collaboration and sharing of good practice. Internal QA in Autumn 2020. 
Questioning was used effectively to identify students’ weaknesses and student misconceptions were 
identified and discussed through clear modelling. 

 
Progress of students during the pandemic 
 

• During the first lockdown the school was able to immediately move to an on-line system of learning.  We 
worked hard at ensuring any students without devices were equipped with necessary technology and then 
moved to offering some live provision.  Our Safeguarding and  Teaching,Learning and Assessment policies 
were adapted. 

• We conducted a parent survey during term 5 2020-2021 and used the results to amend provision and get in 
touch with any families that were not coping to offer support/ places at school. 

• In March 2021 students returned to school and a completely new building.  Each subject area used various 
methods to assess learning gaps, amend provision and decide which areas needed to be taught again, 
revisited and to articulate how class provision would support any catch-up needed. 

• We were very proud to have enabled every student to have a session in school before the end of the first 
pandemic as this allowed us to physically see the students and for the journey back into school to be eased 
This provision included GCSE sessions in core subjects, workshops in practical subjects, tutor sessions with 
small groups and a shortened transition workshop for year 6 students. 

• Other, more bespoke catch-up included one-to-one tutoring (outside of lesson time and completed in 
school or at home), access to homework provision and support in school 

• For more information see Remote and Blended Learning – Chailey School’s Journey 
 
Even better if … 
 

1. We continue with our curriculum development, working primarily on year 9 and on provision for students 
with additional needs and the most disadvantaged (2a Strategic Plan) 

2. We continue to focus on improving outcomes, paying particular attention to middle and low attaining girls 
in maths and the progress of our most disadvantaged learners (2b Strategic Plan) 

3. We continue to review and improve provision for our most disadvantaged students (2c Strategic Plan) 
 
 

 
 

Behaviour and Attitudes 
 

School culture and environment: 

• The behaviour and attitude of the vast majority of students is very good because of a clear and effective 
rewards and sanctions procedure which is understood and consistently applied: communication with 
families is swift and effective. “There was a calm and orderly atmosphere. Students were keenly working on 

http://www.chaileyschool.org/media/5888/child-protection-and-safeguarding-policy-sept-2021.pdf
http://www.chaileyschool.org/media/5887/teaching-learning-and-assessment-policy-september-2021.pdf
http://www.chaileyschool.org/media/5903/remote-and-blended-learning-so-far-and-next-steps-87710.pdf


their tasks or listening intently. A welcoming and harmonious ethos prevailed.” – The School External 
Advisor, June 2021. 

• The school is a safe, calm, orderly and positive environment with a supportive procedure in place to deal 
with any behaviour issues during the school day. 

• The school works hard on school culture with the values of ‘respect, independence, creativity, kindness, 
community and participation’ at the heart of school rewards 

 
Behaviour and attendance: 

• The school prioritises school attendance for both students and staff, ensuring disruption to learning is 
minimised. In June 2021 whole school attendance was 94.97% but at the end of the year dropped slightly to 
94.43. This was a slight drop from 95.55 for 2020 and 94.95 in 2019. However, a strong pastoral focus 
during periods of COVID school closures, combined with strong leadership and an experienced EWO 
ensured persistent absence did not increase very much during the pandemic. The trend over the last 3 
years has been on a rise, but this is in the context of the global pandemic and the school has continued to 
apply sanctions. Attendance of students who are the most disadvantaged for 2021 was 90.97. In 2018 it was 
91.93 and 2019 91.18. Persistent absence has increased in the last two years and as a small school this can 
change considerably with two or three challenging cases and a pandemic. Attendance for SEND during the 
pandemic has been affected the most and dropped to 87.44 for 2021.  The school response was to ensure a 
member of staff was in regular touch with these families, to offer learning and pastoral support and to 
invite into school.  As a result, many students attended virtual lessons, as well as reporting better well-being 
and engaged in their home learning tasks. 

•  

•  .  

• Consequences of poor behaviour or attendance are consistently applied. Actions for vulnerable groups re 
attendance include daily absence lists distributed to pastoral staff, daily calls to the very most vulnerable if 
absent, weekly attendance meetings between attendance officer and student support managers.  

• A small minority of students with particular needs require support to improve their behaviour/attendance. 
The school employs 2 EWOS to support with endemic attendance issues.  The first works specifically with 
PPG persistent absentees with attendance below 90% (this would have been 26 students in 2019, 23 in 
2020 and 32 in 2021) The second EWO works with non-PPG persistent absentees with attendance below 
90%. In 2021 this would have been approx 98 students. 

• The behaviour policy ensures all staff support ‘pro social’ behaviour – more rewards were given than 
sanctions in 2020-2021. This is clearly evidenced by the data which shows a year-on-year improvement for 
the last 3 years, with achievement points issued increasing and sanction points issued decreasing. This shift 
provides some evidence of the effectiveness of our behaviour system but its success is further evident 
through the day-to-day atmosphere experienced in school. There is a clear understanding of the behaviour 
and cultural expectations in school and the consistency with which this is applied by staff, has ensured 
clarity for students and parents alike in this regard. Generally speaking, students are happy coming to 
Chailey School and parent voice suggests satisfaction that poor behaviour is dealt with effectively. 

Academic 
year 

Achievement 
points 

Sanction points 

2018-19 53493 13868 

2019-20 81720 11555 
2020-21 90653 11071 

 



• ‘The Study’ provision is currently supporting 15 of the most vulnerable/disaffected students. With a range 
of complex needs that need a wrap-around individual response. The needs are mostly based around 
emotion and anger, sometimes linked to anxiety and attachment issues. 

• Chailey School FTE’s students only when all available other sanctions are exhausted and the school needs 
time to reflect on provision/contact externally for support.  

• Data for 2020-2021 shows that there were 63 incidents leading to FTE’s. The 63 incidents were however 
attributed to just 3.7% of the student body (30 students). 

• Peer-on-peer abuse is not tolerated. There are many ways students can report any safeguarding incident 
including peer-on-peer abuse and the school is aspirational in making it a place where every member of the 
community is able to call-out any form of peer-on-peer abuse.  The total number of peer-on-peer abuse 
cases reported across 2020-2021 was 22. While it is impossible to entirely prevent peer-on-peer abuse, we 
strive to act quickly when it occurs and resolve issue swiftly and in keeping with the school behaviour policy. 

• There was 1 PEX in 2020-2021 for a sustained physical assault on another student. 

• Behaviour around school is of a consistently high standard. Students move between lessons in a calm and 
orderly manner and behave appropriately during their break and lunch times. Behaviour in lessons is largely 
excellent, with classrooms proving to be quiet, focused and positive environments. Students are respectful 
of staff and each other and they understand the expectations and meet them daily.  

 
A safe environment: 

• Children feel safe at Chailey School. External scrutiny of student voice (May/June 2021) from Governor 
Safeguarding Lead and SLES showed all students informing that they feel safe and could talk to an adult in 
school about any concern.  

• We do not believe that bullying does not exist but we make sure that students feel safe to report it and we 
swiftly deal with it. Parental surveys in the academic year 2020-2021 were conducted online (a change) and 
100% of parents and carers of Year 7 students and 93% in Year 8 felt that the school deals effectively with 
unacceptable behaviour.  

• There are a number of ways students can report any unsafe behaviour and a ‘student voice’ group meets 
with the Head Teacher regularly to discuss any pertinent issues; the school is determined to be proudly 
‘anti-discriminatory’. Recent assemblies have included carefully planned themes of sexual harassment, 
racism (through student experiences and family stories of immigration), LGBTQ+ issues and how to report 
any safeguarding concerns (including concerns outside of school).  

• The school has recently updated the online safety policy. 

• Student surveys in 2020-2021 show that 93% of students in Year 7 and 82% in Year 8 feel they get enough 
support in school when they need it.  

• 100% of families surveyed reported their child was safe in school 

• The school has a relentless focus on promoting mutual respect and understanding and this is emphasised 
during tutor sessions, assemblies, through our work with Pride Group and Girls’ Club and through our 
student-led diversity group.  It means that students are able to lead change as well as adults. 

 
Even better if... 
 
1-We keep the emphasis on improving school culture (3b Strategic Plan) 
2-Improve provision for disengaged learners who cannot meet our high expectations (3c Strategic Plan) 
3-Improve attendance of vulnerable groups (3d Strategic Plan) 
4-Improve motivation and attention of small group of targeted students (3e Strategic Plan) 
 

 

Personal Development 
 

Access beyond the ‘formal’ curriculum: 

• Explicit links are made in each subject intent about the cultural capital of each subject area. 

• The curriculum at Chailey School extends beyond the academic. We support students to develop a wide 
variety of ways and skills in many diverse aspects of life. In the middle of a global pandemic the school 
council continued to operate virtually with ‘Meeting of the Councils’, DofE was able to complete in 2020 



and 2021 with students continuing to access this excellent provision and 39 completing Bronze and 4 Gold 
in 2020-21. Obviously, safety is paramount but, when able to, the school resumed clubs in Summer 2021, 
including our weekly LGBTQ+ club, STEM club, sports clubs, choir, orchestra and interform competitions.  

• The school recognises that, as a normal school, some students (particularly those that are the most 
disadvantaged, have additional needs or that live the most remotely) may not be easily able to access 
additional provision. For this reason, some opportunities occur during the school day and the ‘Chailey 
Award’ has been developed to reward young people for taking part in activities which are a normal part of 
school life. 

• Through the awarding of a grant to support autistic learners from the Sheila Coates Foundation, the school 
has been able to offer additional opportunities for students with additional needs. A gardening club and 
trips to ‘Jamie’s Farm’ have improved resilience, wellbeing and taught valuable skills of independence, 
teamwork, leadership and participation. The gardening club supported 2 cohorts of 8 students during the 
last academic year. There has been a new cohort of 2 days, each with 8 students from KS3 and KS4 in 
attendance, that has started this term. 20 students, from KS3 & KS4 visited the Jamie’s Farm 

 
Responding to the pandemic: 

• It is important that students see themselves as a wholly valuable members of the school community and it 
was satisfying to be able to run a number of whole school events in the summer of 2021 in a COVID-safe 
way. These included a whole school sponsored walk, sports day, tug-of-war and Year 7 sports morning. 
Auditions for our next musical were also attended very well.  

• With opportunities for all young people considerably disrupted by lockdowns, the school temporarily 
reorganised the nature and structure of the Chailey Award to fit the situation, increasing the focus not 
just on experiences and opportunities but on the school’s attributes of resilience, independence, creativity 
and kindness: before the last window of applications for Year 9 closed, 61% of Year 9s had still achieved 
Apprentice level (41% of disadvantaged), 31% Graduate (24%) and 10% Masters (6%). 

• Students are able to collect ‘keys’ for showing the important values of Chailey School – ‘resilience, 
independence, creativity, kindness, participation and community’. By promoting these through periods of 
lockdown it was possible to continue to reward them to students for showing these values in their 
communities and to promote them through our communication channels within the community. In 2020-
2021 79 keys were awarded. 

• Returning from the first lockdown, the school recognised that students (and staff) wellbeing was a priority. 
A weekly wellbeing session was introduced in Community and Culture time to promote wellbeing and 
resilience. This is enhanced through other channels available in school: mental health drop in, ‘mental 
Healthline email address’, employment of therapeutic listeners, training of school staff. 

 
Citizenship, values in society and community: 

• The school promotes citizenship opportunities. Mock elections are held which fully allow students to 
become involved in campaigning, hustings and voting in a realistic manner; ensuring they are able to 
understand the democratic process in this country.  

• Fundamental British Values are taught through the formal curriculum, but also through the school ethos, 
assembly programme and tutor debates. 

• An audit of the school’s SMSC development and provision indicates breadth of provision in these areas. 
SMSC is at the heart of the school’s values, emphasising such aspects as respecting each other, co-
operation and collaboration, participating responsibly, and caring for our communities. It also therefore 
follows that SMSC is also a very important thread in the school’s Curriculum Intent, through both the formal 
‘Curriculum Design’ (1), but also the ‘Informal Curriculum’ (3) and ‘Building Character and Values in the 
Curriculum’ (4). This is supported by a carefully constructed programme of assemblies to all year groups 
which explores a diverse range of moral, cultural, social and spiritual themes. 

• Carefully planned PSHE resources, weekly information in Community and Culture time and assemblies 
support students in recognising online and offline risks and make them aware of where to go for help.  

• The RSE curriculum has been completely updated to include all elements of compulsory RSE and staff who 
deliver it have training opportunities and support as necessary.  

• Chailey has an embedded programme of careers education and guidance. This features in PSHE and drop-
down days including Y10 Enterprise Day and Curriculum Enrichment Week STEM activities. However, 
careers education and guidance are interwoven into the curriculum.  Additional activities include guest 
speakers, virtual visits, business breakfasts and open doors. Work experience remains a permanent fixture 



for Y10. All students pre pandemic had regular opportunities to engage with employers. (Parent Voice 
surveys in Year Reviews for 2019-2020 in response to the statement ‘The school makes sure that my child is 
well-prepared for the future’, out of the 188 responses submitted, 70 strongly agreed with the statement, 
113 agreed – 95%).  We meet most of the Gatsby Benchmarks and are currently working on ensuring all 
subject areas feature careers in their provision. 

• Weekly surgeries with members of the Senior Leadership Team and SENDCO ensure all families have 
access to a senior member of staff in a timely way. This is a space for families to talk about issues or 
difficulties in a safe space. There have been no formal complaints in the last 18 months.  

• Chailey School supports the Equalities Act by specifically teaching about protected characteristics including 
LGBT relationships and actively supports personal development through an LGBTQ+ club, an annual pride 
event, a student diversity team and a feminism club. 

 
Even better if … 
 

1. Continue to improve our provision for mental health and well-being and resilience (4a Strategic Plan) 
2. Celebrate our inclusive culture and be proudly ‘anti-discriminatory (4b strategic plan) 
3. We regain Investors in Careers accreditation (5c Strategic Plan) 

 

 

Leadership and Management 
 

We come back to our vision of helping all of our young people, including those with additional needs and the most 
able and most disadvantaged, to be able to be happy and play an active and successful role in the world. We want 
to make a positive difference to every young person who comes through our doors. We strive to do this through our 
ambitious taught curriculum, extensive extra-curricular opportunities and through the development of character 
and leadership.  This is only possible with good or better Leadership and Management. 
 
Be it school culture and values, our emphasis on ‘engagement, challenge and progress’ as our pillars of teaching 
and learning, and ‘kindness, resilience, independence and creativity’ as key personal development priorities, 
effective leadership at all levels is needed to continue to improve in all areas and to ensure our learners are able to 
be happy, healthy and successful citizens of their school community and ultimately their world. 
 
Our recent and ongoing work on creating a curriculum where every child can know more, remember more and apply 
more has focused, quite rightly we believe, on ensuring our most disadvantaged and those with additional needs can 
access our curriculum and make good progress. 

 
Expectations: 

• The leaders at Chailey have high expectations of all students and staff and are ambitious for all staff and all 
students including the most disadvantaged and those with additional needs.  

• CPD is based on carefully constructed school priorities, emphasising the needs to the most vulnerable 
learners and based on educational research and thinking, from those such as Wiliams, Myatt, Turner, as 
well as educational bodies and Ofsted research papers to enable all teachers to continue to learn and 
improve their practices over time.  

• Innovation Teams are formed from teachers on UPS and with TLR to create groups which engage with 
educational research and improve capacity to work on school improvement priorities. Along with these 
groups, one senior leader, two faculty leaders and one classroom teacher are studying for Level 5 
qualifications.  

 
Leadership of our provision for students with additional needs and those with the most disadvantaged 
 

• The responsibility for teaching, learning and progress for all students, including the most disadvantaged and 
those with additional needs, lies with the teachers.  We aspire to ensure every learner can learn in every 
classroom. 



• Our SENDCO carefully leads a team of staff who carefully plan and implement interventions with the 
ultimate aims of students being successful in the Chailey Classroom and beyond. 

• The legacy children’s centre has been turned into a base for leaders and students with additional needs. It 
provides a safe and appropriate learning environment to support the wellbeing of students with additional 
needs.  

• The school is working with an outside agency to support students with multiple disadvantages and their 
families. This support enables students with multiple disadvantages to become more resilient and provides 
essential communication between families and school.  

• Reading intervention is carefully led by a Dyslexic Accredited Teacher who supports classroom intervention 
and one-to-one and small group intervention, particularly at KS3.  Regular reports show impact. 

• Performance appraisal is used with all staff to give targets for our most disadvantaged students which 
includes using evidence from specific research in improving their provision.  Support staff are also included 
and know how they can make a difference to our most disadvantaged students. 

 
Engagement with, and support for, staff and middle leaders: 

• Middle leaders are experienced and critical to school improvement. They are supportive of each other and 
their department areas. School senior leaders recognise that middle curriculum leaders need support, some 
autonomy and freedom to develop their curriculum areas. For this reason, feedback policies differ across 
faculties, but standards are held to account through internal and external quality assurance.  

• Staff wellbeing is important. Staff absence is below national averages. The Head Teacher has a constructive 
relationship with union leaders and regular formal and informal meetings are based on problem solving to 
find solutions, which support school improvement while being mindful of wellbeing.  

• Annual staff surveys show staff feel supported. In June 2021 100% of staff who responded felt they 
understood the vision and their role within it. 100% felt supported by their line manager, 100% felt the 
Senior Leadership Team were supportive. 

• CPD is well-thought through and ensures staff are able to use recent evidence-based research to inform 
their work.  It also gives the opportunity for staff to work with colleagues in other settings. Because of this 
staff are able to make improvements to teaching and learning. 

 
Leadership and the school community: 

• The school has many routes for parental/carer communication including through Edulink (this keeps 
families up to date with information), family events and consultations, a weekly SLT/SENDCO surgery and 
formal parental feedback annually. Communication with families is timely, effective, seeks to promote 
school values and valued by the community4.  

• During the pandemic the school retained its vision and was able to show, through all communication with 
the community, that we believe school is about more than outcomes. The school has retained as many 
personal development opportunities as possible and leadership has been mindful of the workload of staff 
and through regular communication and surveys have been thoughtful of the demands placed on them.  

• The school does not promote off-rolling and has robust procedures in place to ensure safeguarding and 
other information is shared if a parent decides to de-register their child from the school. 

• The Pupil Premium Grant is used to staff and resource: literacy intervention; Homework support; social 
emotional and behaviour support; families support; alternative pathways.  It is also used to fund: uniform 
and basic needs; enrichment beyond the curriculum; CPD.  

• The school has established excelled relationships with post-16 providers, local employers and 
apprenticeship provides and is actively working towards fulfilling all of the Gatsby Benchmarks. This helps 
to ensure students are ready for the next steps in the learning journeys. 

• The Governing Body is effective and has developed a clear and ambitious vision for the school which is 
aligned to the ambitions of all school staff.  

 
Safeguarding: 

• Safeguarding is the school’s highest priority. There are 10 staff trained to be DSLs and all work under the 
leadership of the Lead DSL. In addition, a safeguarding administrative assistant ensures all training is up to 
date, the register of students with open Child Protection files, or CLA are current and that the online 

 
4 Good News File 

http://www.chaileyschool.org/media/5902/literacy-intervention-programme-review-2020-2021-87708.pdf


recording system is used in a robust and timely way. Safeguarding is discussed in two weekly in-school 
meetings and in all Governor meetings.  

• The culture of safeguarding ensures we have effective arrangements to identify and support students, 
including securing external support in a timely way.  

• The adoption of an electronic system to record all safeguarding concerns, along with the recruitment of an 
additional safeguarding administrator, means that all safeguarding issues are actioned immediately and 
followed up rigourously. 

 
Even better if... 
 
1-We will never drop our most important priority of safeguarding our community and will pro-actively look for 
opportunities for external scrutiny (1a Strategic Plan) 
2-We review how we deliver PSHE at KS4, ensuring it receives the status and time required (1b Strategic Plan) 
3-Our CPD programme gives staff access to high-quality, research-based evidence in CPD (5a Strategic Plan) 
4- Our increasing student numbers (particularly at KS3) and the increase in more complex needs among some young 
people because of the pandemic, alongside a reduction in support from external services, means that there is a need 
to review our pastoral structure with the intention of creating more capacity within the same budget restraints (3a 
and 5b Strategic Plan) 
5-We begin planning for staff succession (5b in Strategic Plan) 
6-Improve staff communication – result of staff voice (5d Strategic plan) 
7-Continue to be mindful and considerate of staff workload and welfare when conducting improvements (5e 
Strategic Plan) 
8-Improve retained buildings and internal and external space in new build (5f Strategic Plan) 
9Pro-actively explore partnership models with other schools (5g Strategic Plan) 
10-Further improve Governance (5h Strategic Plan) 
 

 


